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Patterns of self-esteem in adolescent girls
Abstract
Research on adolescent females suggests that many factors contribute to their self-esteem
(Coopersmith, 1967; Gilligan, Brown, & Rogers, 1990; Rosenberg, 1965). According to this research,
certain factors can dramatically affect females' self-esteem scores (Coopersmith, 1967; Gilligan et al.,
1990; Greenberg-Lake, 1992; Rosenberg, 1965). These characteristics include the developmental stage of
adolescence (Coopersmith, 1967), relationships with peers and adults (Rosenberg, 1965), gender identity
and moral development (Gilligan, et al., 1990), and, finally, school success (Coopersmith & Feldman,
1974). The recent research on gender identity (Gilligan et al., 1990; Greenberg-Lake, 1992; Miller, 1986),
however, seems to point to a difficulty that adolescent females have in clearly identifying who they are
and what they believe to be true about themselves.

This open access graduate research paper is available at UNI ScholarWorks: https://scholarworks.uni.edu/grp/2550

PATTERNS OF SELF-ESTEEM IN ADOLESCENT GIRLS

A Research Paper
Presented to
The Department of Educational Administration
and Counseling
University of Northern Iowa

In Partial Fulfillment
of the Requirements for the Degree
Master of Arts in Education

by
Carol Hedberg
May 1994

This Research Paper by : Carol Hedberg
Entitled:

Patterns of Self-Esteem in Adolescent Girls

has been approved as meeting the research paper requirements for
the Degree of Master of Arts in Education.

Terry Kottman

Date Approved

Ad:2:-/Director of Research Paper

Ann Vernon

Date Approved

econd Reader of Research Paper

Robert H. Decker

Date Received

Head, Department of Educational
Administration and Counseling

1

Introduction
Research on adolescent females suggests that many factors
contribute to their self-esteem (Coopersmith, 1967; Gilligan, Brown, &
Rogers, 1990; Rosenberg, 1965). According to this research, certain
factors can dramatically affect females' self-esteem scores
(Coopersmith, 1967; Gilligan et al., 1990; Greenberg-Lake, 1992;
Rosenberg, 1965).

These characteristics include the developmental

stage of adolescence (Coopersmith, 1967), relationships with peers
and adults (Rosenberg, 1965), gender identity and moral
development (Gilligan, et al., 1990), and, finally, school success
(Coopersmith & Feldman, 1974).

The recent research on gender

identity (Gilligan et al., 1990; Greenberg-Lake, 1992; Miller, 1986),
however, seems to point to a difficulty that adolescent females have
in clearly identifying who they are and what they believe to be true
about themselves.
One place this difficulty becomes noticeable is in the school
setting.

According to a recent Greenberg-Lake study (1992), this can

be important to educators because schools have a great potential for
altering patterns of declining self-esteem among females.

School

counselors can play a critical role in altering these patterns, for they
have many opportunities to increase awareness m educators,
communities, parents, and the adolescent females themselves.
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Definition of Self-esteem
Self-esteem has a wide range of perceptions and definitions
ranging from guidance curriculums such as Skills for Growing (1989)
to self-esteem experts (Coopersmith, 1965; Rogers, 1961; Rosenberg,
1965). Skills for Growing (1989), for example, defined self-esteem as
feelings towards one's self.

Rogers (1961) defined high self-esteem

in clients by saying that they not only accepted and liked
themselves, but that they took a quiet pleasure in being themselves.
Noted self-esteem researcher Stanley Coopersmith (1967) offered
still another definition of
self-esteem as
... the evaluation which the individual makes and cutomarily
maintains with regard to himself: it expresses an attitude of
approval or disapproval and indicates the extent to which the
individual believe himself to be capable, significant, successful,
and worthy.

In short, self-esteem is a personal judgment of

worthiness that is expressed in the attitudes the individual
holds toward himself. (p. 5)
Another well-known self-esteem researcher, Morris Rosenberg
(1965) identified qualities of students with high self-esteem.

First,

they know who they are and accept their strengths and weaknesses.
Second, they want to grow to improve these weaknesses, and finally,
they believe they have the ability to overcome their weaknesses.
Rosenberg's definition of self-esteem (1965) clarified how
beneficial high self-esteem can be to students.

According to
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Greenberg-Lake (1992), consequences of lowered self-esteem include
lack of self-confidence, lowered career aspirations, and poor
academic performance.

Petersen (1987) identified another concern

for students when she said that young people get on developmental
tracks in early adolescence that affect their abilities to cope, which in
turn can lead to depressive moods and low self-esteem.
Adolescent Development
Research on gender differences in the past 30 years has
identified the dramatic differences of female and male self-esteem
development, especially for the adolescent female. While both males
and females experience a drop in self-esteem starting in early
adolescence, the drop in self-esteem for adolescent females is more
dramatic than the drop in adolescent males (Brown & Lohr, 1987;
Gove & Herb, 1974; Greenberg-Lake, 1992; Offer & Howard, 1972;
Offer, Ostrov, & Howard, 1981; Simmons & Rosenberg, 1975).
According to research by the Greenberg-Lake (1992), a self-esteem
gender gap exists that increases with age.

In elementary school, 60%

of females and 67% of males said they were happy the way they
were.

In high school, only 29% of females reported they were happy

the way t~ey were, in contrast to males' self-reported happiness
which had dropped to 46%.
During adolescence when physical and relational development 1s
quite pronounced, this development can also critically affect selfesteem (Dowrick, 1986).

Adolescence is a time of rapid change in

physique, behavior, and social priorities through which adolescents
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struggle towards an adult identity (Dowrick, 1986).
development is probably the most noticeable change.

Physical
Adolescents'

rapid physical changes can produce drastic changes in body image
and often lead to a rejection of the physical self (Medinnus &
Johnson, 1969).

According to studies by Matteson (1975), the body

is the first focus of adolescent identity struggle.

For example, one

study by Cavior & Dokecki (1973) indicated that physical
attractiveness was positively correlated with popularity in the
eleventh grade.

Schmuck (1965) noted that if adolescents were not

fashionably dressed, they feel inadequate.
While correlation between body concept and general selfconcept is much higher in a female than in a male, it may also be that
a female more openly admits her difficulties (Johnson, 1956).
However, the issue of physical attractiveness has historically
followed Johnson's point: the female's -self-esteem is correlated to her
physical appearance (Miller, 1986; Resnik, 1985) which can affect the
way a woman feels about herself (Orbach, 1988).
Early adolescence is also a time of dramatic behavioral changes.
As they struggle for autonomy, adolescents may exhibit tantrum-like
behaviors: behaving lovingly one minute and hostile the next
(Vernon, 1993).

Klimek and Anderson (cited in Vernon, 1993)

pointed out that while adolescent males tend to "act out," female
adolescents "act in" which can cause strong mood swings, depression,
and low self-esteem.

This "acting in" behavior becomes a senous

concern as the female adolescent matures.
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The school counselor can play an important role in adolescent
development.

Vernon (1993) suggested that counselors can educate

parents about early adolescent development.

In addition, parents

need education about their ability to facilitate their adolescent's
maturation process (Vernon, 1993).

Offering parents developmental

literature written for them can be an invaluable tool to facilitate
family communication.

Examples might include Vernon's

Developmental Assessment and Intervention with Children and
Adolescents (1993) and the adolescent developmental book by
Barrish and Barrish, Survivint: and Enjoyin& Your Adolescent (1989)
which is specifically written for parents.
The school counselor can also educate the maturing

adolescent

on normal developmental issues either through a developmental
classroom guidance class, in small groups, or on an individual basis.
These teaching methods can act as a stabilizing force for the
adolescent confused about" her changing body or her behavioral
shifts.
Relational Development
How the adolescent female views herself is in part based on her
perception of how others view her.

According to the theory of

symbolic interaction, people learn about who they are from how
significant others react to them.
"looking glass self" metaphor.

Cooley (1902) first articulated the
Kinch (1963) further summarized

three postulates that (a) self-appraisals result from others'
perceptions, (b) a person's perceptions are generally accurate
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readings of another person's behavior and attitudes, and (c) the
actual attitudes and behaviors of others create the individual's selfappraisals (Kinch, 1963 ).

Rosenberg (1965) elaborated on this

concept in his work when he identified that people with low selfesteem are more disturbed by others' low opinions of them than
those with high self-esteem.
Relationships are important sources of ego validation for
adolescents (Leroux, 1986).

In searching for personal feedback,

adolescents attempt to integrate what they are in the eyes of others
with what they see in themselves.

This may explain why relational

development is a particularly crucial period for adolescents.

Several

researchers (Coopersmith, 1967; O'Donnell, 1976; Rosenberg, 1965)
found that self-esteem in adolescents was directly related to their
feelings towards both peers and parents.

Furthermore, recent work

(Brown & Lohr, 1987; Greenberg, Siegel, & Leitch, 1983) indicated
that the quality of these · relations between adolescents and their
peers and parents is a significant predictor of self-esteem.
Several studies (Coates, 1985; Coopersmith, 1967; Gilligan &
Brown, 1990; Greenberg-Lake, 1992; Rosenberg, 1965) have
repeatedly shown that peers are highly influential in adolescents'
self-esteem.

More recent work is showing that parents and family

also remain influential in the development of adolescents' selfesteem (Bloom, 1990; Dowrick, 1986; Greenberg-Lake, 1992;
Openshaw & Thomas, 1986).

In fact, two studies (Openshaw,
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Thomas, & Rollins, 1984; Rollins & Thomas, 1979) reported that
parental support is positively related to adolescent self-esteem.
The way adolescents derive their self-esteem is sometimes a
contradictory process.

While past studies (Coopersmith, 1967;

Coopersmith & Feldman, 1974; Rosenberg, 1965) suggested that
parents' views of their children help contribute to children's selfesteem, another view suggested that self-esteem and parents'
perceptions of their children are interrelated (Coopersmith &
Feldman, 1974).

Parents with high self-esteem presumably have

less need to live vicariously through their children's success.

For this

reason they cannot only be more clear to the children about what
they expect and desire, they can also be more accepting of the
children's individuality (Coopersmith & Feldman, 1974).

If

adolescents have high self-esteem, they may be more likely to
appear competent at home, thus causing the parents to appraise their
adolescents' self-esteem as· high.

Finally, if high esteem causes

adolescents to see approval and support, then low self-esteem may
cause other adolescents to see disapproval and rejection (Margolin,
Blyth, & Carbone, 1988).
While the studies mentioned above suggested that positive
relationships lead to higher self-esteem, abuse and victimization
seem to contribute to lowered self-esteem in relational development
(Thom, 1990).

Children raised in violent households live in a spiral

of low self-esteem (Thorn, 1990).

Jacoby (1985) suggested that

emotional abuse creates an even greater decline in mental and
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psychological development because emotional abuse is a systematic
destruction of a child's self-esteem.
Females may experience this destruction of self-esteem as
they grow up if they encounter domestic violence in their homes.
The victim is often their role model- their mother (Castrone, 1990).
According to Castrone (1990), one in two American women is
physically abused by her husband or significant other at least once m
her lifetime.

In 95% of all violent assaults on spouses or partners,

the victim is a woman (Anderson, 1991).

As women are abused,

they often fight feelings of inadequacy, self-doubt, and selfdestruction (Bass & Davis, 1988). The effects of witnessing this abuse
of her mother can be devastating to a young female's self-esteem
(Anderson, 1991), resulting in depression, fear, distrust, lowered
self-esteem, and a devalued view of females (Bernardez, 1991).
This pattern of abuse against women touches adolescent females
m an additional manner as they reach adolescence because
premarital relationships also can involve serious threats and acts of
violence.

Individuals in a dating relationship report that incidents of

threats and violence range from 28% to 62% (Anderson, 1991; Rose &
Marshall, 1985, as cited in Marshall & Rose, 1988) and of these,
women reported the highest frequency of violent action against
them.
A final pattern of abuse that severely lowers self-esteem in
adolescent females is sexual abuse.

In the United States today, 33%

of females are sexually abused before age eighteen (Bass & Davis,
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1988) and conservative reports (Finkelhor, 1979) identified 10% of
those abuses as incestuous. The one thing victims of sexual abuse
learn best is how to remain victims.

Not only does their self-esteem

drop, but they often become adult rape victims (Vanderbilt, 1992)
which can further inhibit relational development.

Finally, sexual

abuse often leads to promiscuity, drug and alcohol abuse, school
truancy, poor school performance which can all inhibit development
for the adolescent (Bass & Davis, 1988; Bernardez, 1991 ).

Counselor Roles
School counselor can play an important role m nurturing higher
self-esteem in adolescent females.

Sparks (1976, cited in Papini,

Farmer, Clark, Micka, & Barnett, 1990) described a positive
relationship between self-esteem and self-disclosure.

Counselors can

facilitate such self-disclosure by offering counseling opportunities
which enable the student opportunities to develop cohesiveness and
trust within the counseling setting and to practice self-disclosure.

As

suggested by Papini et al., 1990), adolescent emotional disclosure
may play a role in the formation of esteem-enhancing friendships.
Encouraging family communication can also be a strong esteembuilding practice for the adolescent if the family is willing to
cooperate. For example, with a junior female gifted in the math or
science field, a family consultation can be an excellent opportunity
for the counselor to encourage the family to support her strengths m
course choices and career pursuits.

This meeting could also be an
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esteem builder by allowing parents an opportunity to express their
pride in their daughter's abilities or her achievements.
While familial communication is extremely important for the
adolescent female, equally important is cultivating communication
with her peers.

Support groups are an excellent tool the school

counselor can use to enable students to experiment with behaviors
through role playing or sharing experiences.

Support groups are also

an excellent tool for students who share common abuse problems
[such as Al-A-Teen.]
Gender Identity
While adolescent and relational development are more widely
known contributors to self-esteem, gender identity has begun to gain
attention as another contributor.

According to Gilligan, Brown, and

Rogers (1990), in a society that teaches women not to be angry,
young females reach early adolescence and encounter a serious
conflict.

Until this age, females are clear observers of the social

world, determined to resist outside pressures to relinquish their own
opinions and judgments.
(Gilligan et al., 1990).

Then they encounter an unusual conflict

This conflict is a key shift that occurs around

the age of 11 when the females identify an internal struggle between
what they value and what family, teachers, and society say is "good"
for them.

Gilligan and her colleagues (1990) identified how females'

clarity and outspokenness disappears as they equivocate, questioning
the validity of their own perceptions and feelings and even withdraw
their real selves from their relationships.

This poses a crisis of
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connection where what they say is not what they deeply know,
except in a carefully checked-out, private place (Gilligan et al., 1990).
Gilligan et al., (1990) documented ways in which females
struggle over whether or not to verbalize their perceptions about
relationships, conventional wisdom, and their lack of support from
various social systems and institutions such as schools.

While

psychological difficulties for males usually often trace back to early
childhood, females tend to experience these difficulties for the first
time in early adolescence (Gilligan et al., 1990).

These researchers

stated that females in general often become depressed, and by age
17, their self-esteem is significantly lower than males'.
The dilemma of females' education tends to reach a crisis at this
time.

Do they remain outspoken and honest, or do they follow the

"perfect girl" aspirations (Brown, 1989; Gilligan et al., 1990) where
they attempt to model behavior free from "unloving features?"

Do

they behave as good young females, or are they selfish? (Gilligan,
1989) This reversion or "unlearning" (Bernardez, 1991) can become a
central feature in the emotional lives of adolescent females, and
these young females emerge as "loving women" in adulthood.
Bernardez (1991) attributed this reversion to women's denial of their
anger as a damaging psychological effect which begins in early
adolescence.

The effects are lowered self-esteem and a myriad of

illnesses where anger can be socially acceptable: Premenstrual
Syndrome, depression, multiple personality disorders, and
agoraphobia (Bernardez, 1991).
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Counselor Roles
Gender identity struggles may be internal and difficult for the
counselor to see.

Counselors, therefore, need to be sensitive to

healthy resistance shown in young females and to be responsive by
verbally acknowledging the oppression these females may be unable
to verbalize (Bernardez, 1991 ).

Emphasizing that anger is a healthy

emotion may, for some females, be a strong beginning.
Both male and female students in history classes may benefit
from the school offering class units, courses, or programs on the
status of women historically and socially.

The cure to this gender

identity dilemma will only occur when a cultural context with both
males and females is present; one where each gender fosters the
psychological growth of the other (Miller, 1986).

Supporting multi-

cultural, nonsexist programs and policies in the school and in the
community can be a good start for the school counselor to educate
and model to students, staff, and the community.
Moral Development
A rather complex aspect of lowered self-esteem in adolescent
females involves moral development.

Women's moral development

is quite simply different from men's, according to Gilligan (1989).
Her research has modified Kohlberg's traditional male moral
development.

In Gilligan's hierarchical levels of moral development,

she identifies three characteristics of women's development that
include self-care for survival; self-sacrifice for the good of others;
and responsibility not only to others, but also to one's self.

At the
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heart of the female adolescent's dilemma seems to be the shift from
self-care survival to the self-sacrifice for others.

On this basis, an

adolescent female may not identify her responsibility to herself as
important as the self-sacrifice she feels she must make for others
(Gilligan, 1989).
This self-sacrifice is often a self-evaluation standard for
adolescent females as they identify their willingness and their ability
to care for others (Gilligan, Ward, & Taylor, 1988). This can pose
problems to the emerging women within them.

Females seeking to

perceive and respond to their own feelings as well as the feelings of
others often ask if they can respond to their own needs without
losing connection with others.

Conversely, they may question

whether they can still respond to others without risking selfabandonment (Gilligan et al., 1988).

Seen as moral opposites, the

"selfish" versus "selfless" choices connote exclusion of either the self
or others a viewpoint that follows "conventional norms for feminine
virtue" (p. 152).
When a female faces a choice between herself and a relationship,
she will probably abandon parts of herself in an effort to stay
connected (Miller, 1984).

If this conflict continues over time, Miller

(1984) contended that the female adolescent may learn to discount
her own experience and begin to distort her self-perceptions to fit
some preconceived requirement on whatever relationship seems
available.

For example, according to Gilligan and Brown (Staff, 1990),

a female may take desperate measures to preserve a relationship.
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She may risk pregnancy to please a boyfriend or ride in a car with a
drunken driver rather than insult that friend.

Self-esteem suffers as

the adolescent woman continues to discount and distort her true
perceptions (Staff, 1990).
The final moral developmental issue adolescent women face
affects all adolescents- the search for truth.

Adolescents seek to

challenge hypocrisy in human relationships (Gilligan et al., 1988).

As

adolescents look back on the powerlessness and vulnerability of their
childhoods, they seek to create a better world--a utopian vision
where justice and caring exist despite equality and power issues
(Gilligan et al., 1988).
Adolescents who are striving to integrate new self-images and
new relationship experiences often struggle to work beyond the
discontinuity of puberty in order to renegotiate a number of social
connections (Gilligan et al., 1988).

This work at renegotiation

engages the adolescent voice in the development of identity
formation and moral growth (Gilligan et al., 1988).
To better comprehend Gilligan's adolescent analogy, it helps to
understand the social organization work of Albert Hershman (1970,
as cited in Gilligan et al., 1988).

Hershman's work contrasts two

modes of response in declining relationships--the choices of exit and
v01ce.

According to Gilligan, Ward, and Taylor (1988), this concept is

analogous to the adolescent who sees herself choosing between
"exiting" a difficult situation and standing up for her needs by using
her "voice" [oftentimes in an objectionable situation] such as the
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pregnancy and drinking examples identified earlier.

When a female

chooses to exit, unfortunately, her action can lead to an atrophy of
assertion of her "voice" and lowered self-esteem.
As adolescents pursue "truth" and decide whether to speak out
or exit, their development leads to a series of power confrontations,
where adult relationships are renegotiated (Gilligan et al., 1988).

To

emerge from this period successfully, the adolescent must detach
from the constraints of parental authority (Gilligan et al., 1988) by
exiting or separating from the problem.

Some adolescents, however,

never achieve this renegotiation, and Freud (cited in Gilligan et al.,
1988) noted that this is a clear area where females in particular
often fail to develop in adolescence.
Counselor Roles
The school counselor can be quite effective for many students
experiencing moral development.

Introducing decision-making

methods throughout the -curriculum may benefit some students.

This

can enable students to experience dealing with conflict and choices in
a number of settings under the tutelage of a variety of teachers'
styles.

Another important source of information is strong role

models who can demonstrate how they made their choices.

This

addition to the curriculum may involve bringing in well-known guest
speakers or people who have overcome similar challenges.

One idea

for a support group for dating abuse relationships might be to bring
in a woman who has experienced similar abusive relationships, but
who has overcome the obstacles and gone on to lead a successful and
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satisfying life.

Bibliotherapy would also be an excellent tool to

educate students about healthy relationships.
School Success
While one study indicated that the link between school
achievement importance and academic self-esteem was not clearly
established (Petersen, Offer, & Kaplan, 1979), both Rosenberg (1965)
and Coopersmith (1975) noted that self-esteem is highly dependent
on academic performance.

Students with high self-esteem are more

successful at school (Coopersmith, 1975; Rosenberg, 1965).
In school, success i~ strongly related to students' feelings of
control over their school experiences (Leroux, 1986).

This may

create problems for students, unfortunately, because the total school
experience is created by so many different influences over which the
student may have little control.

Achievement influences most areas

of school such as academics, teachers-; popularity, and extracurricular activities (Ler·oux, 1986).
More specifically, secondary schools exert an influence on female
adolescents in a variety of ways: extra-curricular activities, staff
attitudes, and classroom curriculum (Berkovitz, 1979).

The problem

begins to be apparent after elementary school when females'
academic under-achievement increases while males' academic
under-achievement decreases (Raph, Goldberg, & Passow, 1966).
Coupled with this research are the results from an extensive research
project (Greenberg-Lake, 1992) which found that gender inequities
in schools diminished self-esteem and lowered career aspirations.
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This places young women at a distinct disadvantage, not only in their
careers but also financially.

The study also found that females are

being systematically discouraged from a vast range of academic
pursuits through teaching methods and tools, counseling, and gender
role stereotyping.
This under-achievement is a serious issue, according to
Rosenberg (1965), whose conclusions are similar to Greenberg-Lake.
Rosenberg (1965) also found that students who are successful in
academics are more likely to have higher self-esteem.

While this

may be conditional, _when adolescents do well in school, they are
more likely to attend college.

This allows them more prestigious

occupations and often a higher standard of living, culminating in an
increased feeling of worth in the adult years (Rosenberg, 1965).
The academic contribution points to the teachers who
also play a strong role in an adolescent's self-esteem by setting
limits, by treating adolescents with respect, and by showing
acceptance of the student (Coopersmith, 1975).

Rosenthal and

Jacobson's research (1968, as cited in Coopersmith, 1975) on
teachers' expectations leading to the self-fulfilling prophecy can
serve as an example of how teachers' stated gender preferences in
the classroom, career guidance, or even nonverbal stereotypes can be
damaging to students (Berkovitz, 1979; Greenberg-Lake, 1992).

In

addition, Gilligan and Brown (Staff, 1990) documented that as
females struggle to articulate their perceptions, schools offer very
little support.
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While academic achievement and views of teachers have a
strong influence on self-esteem, one's social status in school can also
be an influential factor in adolescent self-esteem.

One study (Brown

& Lohr, 1987) suggested that often self-esteem declined
proportionately as one moved down the crowd-status hierarchy.

In

addition, these researchers found that as self-perceived status
declined, so did self-esteem.
Popularity is also a key issue m identifying gender distinctions,
according to Walker and Greene (1986).

While school performance

most influenced males' -self-evaluations, perceived popularity most
influenced females' self-esteem.

Related findings (O'Donnell, 1976)

identified that females have stronger relationships between selfesteem and feelings toward friends than do males.
One of the most distinctive ways of achieving popularity has
been through extra-curricular activities.

Coopersmith (1967) found

that students who are active in extra-curricular activities tend to
have higher self-esteem.

The problem lies in the fact that extra-

curricular activities do not involve all students.

This "informal

curriculum" (Berkovitz, 1979) can enforce feelings of inferiority to
those who do not or cannot participate.
Gender differences become apparent m extra-curricular
activities.

There is a high school "pecking order" (Frazier & Sadker,

1973) where the most envied male is usually the football star and
the most envied female is a member of the cheerleading squad.

This

blatant sex typing identifies the successful male as one who wins in
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physical combat, whereas the successful female is involved in being
attractive and enthusiastic about supporting males for their
achievement (Frazier & Sadker, 1973).
This "cheerleader syndrome" can create a clear self-esteem
problem for the emerging woman.

According to Westkott's study

( 1986), women serve others for the purpose of winning validation
and securing higher levels of self-esteem.

In addition, cultural and

societal norms tend to stereotype how adolescents' view themselves.
These norms might dictate to a female how she should act or how she
should be (Bloom, 1~90).

Problems emerging from these stereotypes

are then blamed on the victim, and young females passing through
childhood into adulthood carry this stigma of oppression based on
gender.

Because of the concerns in stereotyping young women, some

education professionals advocate segregation for adolescent females
to provide an environment for developing assertiveness and
leadership qualities (Berkovitz, 1979).
Obviously, these advocates Berkovitz (1979) refers to are not
offering a viable option for most young women.

A more realistic

option would be for the school counselor to provide opportunities for
students, staff, parents, and community people to raise their
awareness.

Having an enforceable sexual harassment policy in place

and educating everyone on what it entails can be a foundation.
Recognizing young women's achievements at honors ceremonies 1s
another possible contribution.

There is a major problem with

attempting to modify the school success contribution to lowering
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self-esteem.

The problem is that attempting to change a system as

old and established as a school system within a small community
takes a tremendous deal of patience and energy.
must keep in mind that

~

The counselor

effort is an important contribution to

raising self-esteem in adolescent females.
Achievement
A final area where self-esteem may be affected for the
adolescent female is in achievement of any kind--academic,
relational, or m extra-curricular activities.

Achievement motivation,

in its traditional sense, involves school success and paid work
involvement.

'

However, this is a traditional view of achievement

based on male achievement.

Hoffman (1972) theorized that

achievement behavior is motivated by different needs depending on
the gender of the person.

In males, achievement behavior is

motivated by mastery needs.
affiliative needs.
women.

In females, it is motivated by

Society often sees this behavior as a weakness of

Gilligan (1989) reframed this behavior, suggesting that

women are actually weaving a network of relationships on which
they can later rely for protection or for help in solving problems.

A

broader view of affiliation (Spence & Helreich, 1983) might integrate
all aspects of a person's lifestyle.

This integration may, in turn, touch

more aspects of women's motivation to achieve.
According to Leroux ( 1986), the ego works as the guardian of
self-esteem.

If the adolescent fails to achieve an internal balance,

this failure can interfere with realistic goal-setting, creative risk-
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taking, empathic relationships, and a desire to achieve (Leroux,
1986).

For this reason, achievement is an excellent topic for the

school counselor to use with the entire school.

Schools must

acknowledge students for their achievements, and what better public
relations for a school counselor than to send out articles for the
school paper that commend students who achieve in a variety of
ways.

Peer helpers and trained peer helpers would be excellent

groups to identify, for they can be the advocates for balance, variable
lifestyles, and a multitude of other issues.
Conclusion
Increasing self-esteem in adolescent females is a critical concern
for our society's future (Greenberg-Lake, 1992).
can play a key role in this concern.

School counselors

Counselors' first step should be

identification of the following developmental areas: relational
development, gender identity development, moral development, and
educational development

Once counselors identify these areas, they

can then begin to challenge patterns of varying female adolescent
self-esteem.

School counselors have excellent opportunities to

increase awareness in educators, members of the community,
parents, and adolescent students.

By working with all these groups,

· counselors can begin to raise self-esteem for this special group of
students, and together, students, families, and society will benefit.
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